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Behaviour Policy Principles

Edleston Primary School is committed to creating an environment where exemplary
behaviour is at the heart of productive learning. Everyone is expected to maintain
the highest standards of personal conduct, to accept responsibility for their behaviour
and encourage others to do the same. As members of our community, we adhere to
the expectations of being: ‘Ready, Respectful, and Safe.’

Ready to learn.

Respectful to other children and adults who work in and around

the school building.

Keeping themselves and others safe.

At Edleston we aim to:

Provide a safe, comfortable and caring environment where optimum learning
takes place.

Provide clear guidance for children, staff and parents of expected levels of
behaviour.

Use a consistent and calm approach.

Ensure all adults take responsibility for managing behaviour and follow-up
incidents

personally.

Ensure all adults use consistent language to promo te positive behaviour and
Use restorative approaches instead of punishments.

Purpose of the behaviour policy:

To provide simple, practical procedures for staff and children that:
Foster the belief that there are no ‘bad’ children, just ‘bad choices’.
Encourade children to recognise that they can and should make ‘good’
choices

Recognise individual behavioural norms and respond appropriately.
Promote self-esteem and self-discipline.

Teach appropriate behaviour through positive intervention.

All staff must:

e Take time to welcome children at the start of the day.
Be ready to greet the children.

e Always pickup on children who are failing to meet expectations.
e Always redirect children by referring to ‘Be Ready, Be Respectful and Be
Safe’

The Head teacher and the Senior Leadership Team must:

Bea visible presence around the school.

Regularly celebrate staff and children whose efforts go above and beyond
expectations.

Encourage use of positive praise, phone calls/texts/notes

home and certificates/stickers. Ensure staff training needs are identified and
met.

Use behaviour records on CPOMS to target and assess interventions.

Support teachers in managing children with more complex or challenging
behaviours.

Members of staff who manage behaviour well:

Deliberately and persistently catch children doing theright
thing and praise them in front of others.



e Know their classes well and develop positiverelationships with all
children.
Relentlessly work to build mutual respect.

e Remain calm and keep their emotion for when it is most
appreciated by children.Demonstrate unconditional
careand compassion.

Children want teachers to:
e Givethema ‘freshstart’ every lesson.

e Help them learn and
feel confident.

e Bejust and fair.
Have a sense of humor.



Behaviour for Learning

Edleston Primary School expectations: ‘Be Ready, Be Respectful and Be Safe.’

We recognise that clear structure of predictable outcomes has the best impact on
behaviour. Our principle sets out the expectations, relentless routines, and visible
consistencies that all children and staff follow. It is based on the work of Paul Dix and
his book ‘When the adults change, everything changes’. Good behaviour is recognised
sincerely rather than just rewarded. Children are praised publicly (PIP) and reminded in
private (RIP).

“When people talk about behaviour, they obsessively search for the instant solution.
Some peddle magic dust or ‘behaviour systems’ that glisten yet quickly fade. Others
relentlessly scream for a bigger stick to beat children down with. Both extremes
harbors an irresistible idea that there (s a short cut to changing behaviour. They sell
the lie that you can provoke sustained behavioural change in others without doing
much hard work yourself. The truth (s that there is no alternative to the hard work:
building relationships with those who would rather not, resetting expectations with
those who trample them, being relentlessly positive and sustaining a poker face
when confronted with challenging behaviour.”
Paul Dix, Pivotal Education

Our school has 3 simple behaviour expectations ‘Be Ready, Be Respectful and Be
Safe’ which can be applied to a variety of situations and are taught and modelled
explicitly.

We also understand that for some children following our behaviour expectations are

beyond their developmental level. In this case, these children will have bespoke positive
behaviour plans which may include rewards to reinforce positive behaviour.

Our 3 rules...
Ready, Respectful, Safe

Don’t expect to be congratulated
for just doing the basics.

We believe that all students are
capable of GREAT things!

How will YOU go ‘above and
beyond’ our expectations?




Be Ready
Be Respectful
Be Safe

Edleston Primary School

e Daily meet and greet. e Certificates — ‘Star of the
e Persistently catching children doing week’.
the right thing. e Stickers.

e Dojo points- consistent
across school

e Phone call/text

home.

Verbal praise.

Notes home.

SLT praise.

Class Rewards.

Show work to another

adult.

e DHT/ HT award.

e Picking up on children who are
failing to meet expectations.

e Accompanying children tothe
playground at the end of every day.

e Praisingin public (PIP),
Reminding in private (RIP).

e Consistentlanguage.

e |noticed you chose to ...... (noticed behaviour)
e This is a REMINDER that we need to be (Ready, Respectful, Safe)You how have the
REMINDER chance to maleg a bgtter choice.

e Thank you for listening.

e Example - ‘I notice that you’re running. You are breaking our school expectation
of being safe. Please walk. Thank you for listening.’

e Inoticed you chose to...... (noticed behaviour)This is the second time | have spoken to
you.

e You heed to speak to me for two minutes after the lesson.

e If you choose to break the expectations again you will leave me no choice but to ask
you to, (work at another table/work in another classroom / go to the quiet area
CEC i ) (learner's name),

. . 5
WARNING e Do you remember_ When ..o (model of previous good behaviour)?
That is the behaviour.

e | expect from you. Think carefully. | know that you can make good choices Thank you
for listening / I’'m glad we had this conversation.

e Example - ‘l have noticed you are not ready to do your work. You are breaking the
school expectation of beingready. You have now chosen to catch up with your work
at playtime. Do you remember that yesterday you started your work straight
away and got it finished? That is what | need to see today. Thank you for listening.’

e Inoticed you chose to ...... (hoticed behaviour)

e You heed to... ......... (Go to quiet area / Go to sit with other class / Go to another table
etc.) Playground: You need to................ (Stand by other staff member/ me/ Sit on the
picnic bench/ stand by the wall etc.)

e | will speak to you in two minutes

TIME ouT e Example - ‘I have noticed you chose to use rude words. You are breaking the school
expectation of being respectful. You have now chosen to go and sit in the quiet area.
| will come and speak to you in two minutes. Thank you for listening.’

e *DO NOT describe child’s behaviour to other adults in front of the child*

e What happened? (Neutral, dispassionate language.) What were you feeling at the

FOLLOW UP — time?
REPAIR & e  What have you felt since?
RESTORE e How did this make people feel?

® Who has been affected? What should we do to put things right? How can we do things
differently?

*Remember it’s not the severity of the sanction, it’s the certainty that this follow up will take
place that is important.




Strategies for Promoting and Maintaining Good Behaviour

Fostering a genuinerapport and connection with all individuals withinthe class.
Make expectations explicit to pupils and refer tothem regularly.
Consistency of enforcing the expectations ‘Be Ready, Be Respectful and Be Safe’
Actively, catch the children following expectations and acknowledge it with praise.
Praise individuals as wellas the whole class
Make good use of: -

Posture

Eye contact

Facial expression

Voice modulation
Be well-prepared for appropriately pitched lessons, with all appropriate resources
ready prior to the start of the lesson.
Expect high standards of work and presentation.
Do nhot start a lesson or talk to the class until all pupils are paying attention.

(N.B: Children are not ready until they are quiet, have nothing in their hands and
they are watchingyou)

Keep everyone occupied and interested.

Always be polite and show respect to - all adults and pupils around school.

Be firm but fair.

Reinforce good behaviour by praising.

Do nhot accept low-level disruption/poor behaviour.

Use verbal prompts to maintain on-task behaviour during lessons.

Use time prompts for pieces of work to ensure pace.

Do nhot get drawn into an argument with a child or give them an audience.

Allow a child to explain their behaviour at an appropriate time and place (this will
mostly not be in front of the class) using restorative questions to guide the
conversation and ensure fair process.

Ensure pupils understand they are responsible for their actions, to accept
consequences and restore relationships.

If a child presents with an angry, upset demeanour separate them from the class,
give them quiet time to calm down and then instruct the child to think carefully
about what they will say and to speak calmly.

Demonstrate respectful behaviours between staff and towards pupils always.
Proactively identify possible difficulties in advance and implement strategies to
diffuse the situation.

Maintain appropriate professionalboundaries (pupils are not friends)

Be consistent and mean what you say.



Do Avoid
e Reward and recognise good e Standing a child outside the
behaviour. classroom. Accepting poor levels of
e Be polite and respectful at all behaviour.
times. e Accepting poor levels of work.
e Be firm but fair. e Standing a child against the wall
e Ensure pupils understand they are at playtime .
responsible for their actions, e Treating a child like a friend or
must accept consequence and refer to them as ‘mate’ etc.
restore relationships. e Sanctioning the whole class for
e Show an interest in a child’s well- the misdemeanours of a few.
being and conversation.

Sanctions:
Sanctions should

1. Make it clear that unacceptable behaviour affects others and is taken seriously.
2. Not apply to a whole group for the activities of individuals.

3. Be consistently applied by all staff to help to ensure that children and staff feel
supported and secure.

Sanctions need to be in proportion to the action.

It should also be made very clear that it is the behaviour that is unacceptable, and any
sanction should address this, not be made personal to the child.

Adult Strategies to develop excellent behaviour
IDENITIFY the behaviour we expect.

Explicitly TEACH behaviour.

MODEL the behaviour we expect.

PRACTISE behaviour.

NOTICE excellent behaviour.

CREATE conditions for excellent behaviour.

Language around Behaviour

At Edleston, we understand that a common and consistent use of language around
behaviour is essential in creating clear boundaries to learn how to behave. Negative
phrases are unhelpful in these instances, and we should always remain professional
and calm. Conversations should follow a script and behaviours should be discussed
as the behaviours they are, and not be personal to the child.

Conversations around behaviour should be conducted, in the first instance, by the staff
member taking the class/ group.



BEHAVIOUR PATHWAY

/ Reminder \

Readv. Resvectful. Safe

G

Warning
Consequences outlined

¢

Last Chance
The script

G

Reflection Time
Short time to reflectin class or move to

¢

Restorative Conversation
Incident Form

N

Escalation
Pastoral Support/Behaviour Support
Plan/ Outside Agency

¢

Extreme Behaviours

Some children exhibit particular behaviours based on early childhood experiences and
family circumstances. As a school we recognise that their behaviour is their way of
communicating their emotions. We also understand that for many children they need
to feel a level of safety before they exhibit extreme behaviours. Where possible, we
use our most skillful staff to build relationships witheach individual child. Members of
the Pastoral Team can be called to support in these instances.

These children will have bespoke ‘Positive Handling Plans’ that can be found in Appendix A.

When dealing with an episode of extreme behaviour, a child may need to be restrained if
they or another person is unsafe.
This will only be used as a last resort and by our 2 trained staff only. (AppendixB.)

The school willrecord all serious behaviour incidents on CPOMS and any restraints usinga
Serious Incident Report (SIR form) which is locked in the filing cabinet in the HT office.

Exclusions will occur following extreme incidents at the discretion of the HT. A fixed-
term exclusion will been forced under these conditions:

The child needs time toreflect on their behaviour.

e Togivetheschool time tocreate a plan which will support
the child better.

e Thechildbeing at home will have a positive impact
on future behaviour.

If these conditions are not met, other options may include a day seclusion with a
member of the SLT or Headteacher.

We understand that throughout this process, it is imperative that we explain what is
happening and why it is happening to parents and arrange meetings to discuss.



Recoghising the impact of SEND on behaviour.

The school recognises that pupils’ behaviours may be impacted by a special educational
need or disability (SEND). When incidents of misbehaviours arise, we will consider them
in relation to a pupil’s SEND, although we recognise that not every incident of
misbehaviours will be connected to their SEND. Decisions on whether a pupil’s SEND
had an impact on an incident of misbehaviour will be made on a case-by-case basis.
When dealing with misbehaviour from pupils with SEND, especially wheretheir SEND
affects their behaviour, the school will balance their legal duties when making decisions
about enforcing the behaviour policy. The legal duties include:

e Taking reasonable steE,s to avoid causing any substantial disadvantage to a disabled
pupil caused by theschool’s policies or practices (Equality Act 2010)

e Using our best endeavours to meet the needs of pupils with SEND (Children and
Families Act 2014)

e If a pupil has an education, health, and care (EHC) plan, the provisions set out in that
plan must be secured and the school must co-operate with the local authority and
other bodies.

As part of meeting these duties, the school will anticipate, as far as possible, all likely
triggers of misbehaviour,and put in place support to prevent these from occurring. Any
preventative measures will take into account the specific circumstances
and requirements of the pupil concerned. These may include:
e Short, planned movement breaks for a pupil with SEND who finds it difficult to sit still
for long
e Adjusting seating plans toallow a pupil with visual or hearing impairment tosit insight
of the teacher
e Trainingfor staff in understanding conditions, such as autism
e Useof calmspaces where pupils canregulatetheir emotions during a moment of
sensory overload

Child-on-child Abuse (including Cyber bullying)

e Children are vulnerable to abuse by other children. Such abuse should be taken as
seriously as abuse by adults.
Staff should not dismiss abusive behaviour as normal between young people and
should not develop high thresholds before taking action.
Staff should be aware of the potential uses of information technology for bullying and
abusive behaviour between young people.
Staff should be aware of the added vulnerability of children and young people with
Special Educational Needs and Disabilities
Abuse is abuse and should never be tolerated or passed off as ‘banter’ or ‘part of
growing up’.
Abuse issues can sometimes be gender specific e.g. girls being sexually
touched/assaulted and boys being subject to initiation/hazing type violence.

When considering abusive or harmful behaviour between peers it is
hecessary to consider:
e what abuse is and what it looks like
e how it can be managed
e what appropriate support and intervention can be put in place to meet the
heeds of the individuals involved what preventative strategies may be put in
place to reduce further risk of harm.

The alleged perpetrator is likely to have considerable unmet needs as well as posing a
significant risk of harm to other children. Evidence suggests that such children may have
suffered considerable disruption in their lives, may have witnessed or been subjected to
physical or sexual abuse, may have problems in their educational development and may
have committed other offences. They may therefore be suffering, or be at risk of suffering,



significant harm and be in need of protection. Any long-term plan to reduce the risk posed
by the alleged perpetrator must address their needs as well as reduce the risk posed by
them.

It is important to deal with any type of peer abuse immediately and sensitively.

Therefore, staff will:

e gather and record information as soon as possible to get the true facts.

e refer concerns to the DSL in accordance with the school Safeguarding and CP Policy
‘document the specific language used and / or behaviour displayed.

e avoid language that may create a ‘blame’ culture and leave a child labelled. talk to
the children in a calm and consistent manner.

e not be prejudiced, judgmental, dismissive, or irresponsible in dealing with such
sensitive matters.

The DSL will:
e Gain a statement of facts from the pupil(s)
e Assess heeds of victim and alleged perpetrator
e Speak with parents if appropriate
e Consider referral to Police or Social Care
e Consider CAF Assessment
e Contribute to multi-agency assessments
e Undertake a risk assessment
e Record all incidents and all action taken

Physical Attacks on Adults

At Edleston, we take incidents of violence toward staff very seriously. We also understand
that staff are the adults in the situation and can use a ‘common sense’ approach to keep
themselves and the child safe to manage the situation effectively. Staff can use
‘reasonable measures’ to protect themselves in accordance with our Physical
Intervention and Use of Reasonable Force Policy (appendix B) and should call for support
if needed. Only staff who have been trained in physical restraint should restrain a child.

All staff should report incidents directly to the Headteacher or Deputy and they should
be recorded on CPOMS. We appreciatetheseincidents cancausedistress for the adults
involved, therefore all staff are entitled to take some time away from the classroom to
recover their composure. In extreme cases, the member of staff may be allowed to go
home by a member of SLT.

Whilst incidences of violence towards staff are wholly unacceptable, we must remember
that we are a nurturing school that values each child under our care. It is important for
us as adults to reflect on the situation and learn from our actions. Children who attack
adults may do this for several reasons but as adults we need to still show compassion
and care for the child. Exclusion will only happen once we have explored several options
and have created a plan around a child.

The Use of Reasonable Force

Reasonable force can be used to prevent a pupil from doing, or continuing to do, any of the
following:-

e Committing a criminal offence.

e Injuring themselves or others.

e Causing damage to property(including the pupil’s own property).

e Engading in any behaviour prejudicial to maintaining good order and discipline.



There are a wide variety of situations in which reasonable force might be appropriate, or
hecessary:
e Pupil attacks a member of staff, or another pupil.
e Pupils are fighting.
e A pupil is engaged in, or is on the verge of committing deliberate damage or
vandalism to property.
e A pupil is, or at risk of causing injury or damage by accident by rough play, or by
misuse of materials.
e A pupil running in a corridor or stairway, in a way in which they might cause an
accident.
e A pupil absconds from a class or tries to leave the school.
e A pupil persistently refuses to obey in order to leave a classroom.
e A pupil is behaving in a way that is seriously disrupting a lesson.

Application of Force (should only be conducted by Team Teach Trained Staff)
e Physically interposing between pupils.
e Blockinga pupil’s path.
e Holding.
e leading a pupil by the hand or arm.
e Shepherding a pupil away by placing a hand in the centre of the back.

The use of reasonable force is nhever used as a substitute for good behavioural
management. Throughout the process it is important to try to diffuse the situation by
using some or all of these methods:-

e Using a calmvoice.

e |solatingthearea sothat thereis no audience.

e Bringing in a second member of staff.

e Offering alternatives to behaviour e.g. “You can do this or you can do that but you

cannot continue to do what you are doing.”

If physical intervention is necessary, the following principles apply: -

e Thepupils will be warned verbally that physicalrestraint willbeused.
Minimumforceonly will be applied.

e Every effort to secure the presence of other staff will be made.

e Restraint will beanact of careandcontrol, not punishment.

e Acts of restraint will becarried out ina firmandcalm manner without
beingaggressivetowards pupils.

e Following incidents, the removing teacher takes the pupil to a quiet place and
interviews the pupil to allow him/her to speak about the incident.

e Thepupil is made aware of the serioushess of the incident and what will happen next.

Permanent Exclusion or Out Of School Transfer

Exclusion is an extreme step and will only be taken in cases where:

Long term misbehaviour is not responding to the strategies, and the safety and learning
of others is being seriously hindered.

The pupil may be considered to have Special Educational Needs.

Therisk to staff and other children is too high.

The impact on staff, children and learning is too high.

Permanent exclusion will be a last resort and the school will endeavour to work with the

family to complete a managed transfer to a more suitable setting. In all instances, what is
best for the child will be at the heart of all our decisions.



Permanent exclusion will be a last resort and the school will endeavour to work with the
family to complete a managed transfer to a moresuitable setting. |nall instances, what is
best for the child will be at the heart of all our decisions.

Beyond the School Gate
Whilst this behaviour policy refers mainly to the behaviours of pupils within school
premises, the school reserve the right to discipline beyond the school gate.
Our policy covers any inappropriate behaviour when children are:
e takingpart inanyschool organised or schoolrelated activity travelling to or
from school
e wearingschooluniform
e insome way identifiable as a pupil from our school poses a threat to another pupil or
member of the public
e could adversely affect the reputation of the school
In the incidences above, the headteacher may notify the police of any actions taken against
a pupil. If the behaviour is criminal or causes threat to a member of the public, the police
will always be informed.

Out of School Behaviour

The school is committed to ensuring our pupils act as positive ambassadors for us. Taking
the above into account, we expect the following:

e Good behaviour to and from school, on educational visits or during learning
opportunities in other schools.

e Positive behaviour which does not threaten the health, safety or welfare of our pupils,
staff, volunteers members of the public.

e Reassurance to members of the public about school care and control over pupils in
order to protect the reputation of the school.

Protection for individual staff and pupils from harmful conduct by pupils of the school when
not on the school site. The same behaviour expectations for pupils on the school premises
apply to off-site behaviour. When there isa case of poor pupil behaviour beyond the school
gate (travelling to or from school, taking part in any school organised or school related
activity, wearing school uniform or in some way identifiable as a pupil at the school), the
school may enforce its right to apply a consequence to a pupil in school. Examples of this
may include:

e continued bullying of a pupil outside of school

e use of cyber bullying/Artificial Intelligence to bully outside of school

e {nappropriate behaviour taking place close to the start/end of day when pupils are in
school uniform

e behaviour that poses a threat to another pupil or member of the public

e behaviour that could have repercussions for the orderly running of the school

e behaviour that could adversely affect the reputation of the school

Sanctions and Disciplinary Action — Off-Site Behaviour

Sanctions may be given for poor behaviour off the school premises which undermines any of
the above expectations and regardless of whether or not it is an activity supervised directly
by school staff. Sanctions may be in the form of withdrawal of privileges, fixed term
exclusion or in very serious cases, permanent exclusion. |n issuing sanctions, the following
will be considered:



e The severity of the misbehaviour.

e The extent to which the reputation of the school has been affected.

e Whether pupils were directly identifiable as being a member of our school.

e The extent to which the behaviour in question could have repercussions for the orderly
running of the school and/or might pose a threat to another pupil or member of staff
(e.g. bullying another pupil or insulting a member of staff).

e Whether the misbehaviour was whilst the pupil was taking part in learning
opportunities in another school, participating in a sports event (and in any situation
where the pupil is acting as an ambassador for the school) which might affect the
chances or opportunities being offered to other pupils in the future.

Application
This Behaviour Policy is for all our school community. If it is to be effective, everyone must
use it with confidence and consistency.

There may be occasions when adaptations may need to be applied e.g. swimming pool,
science, or technology lessons, but the same principles of promoting good behaviour
through the policy will always apply.

This policy should be read alongside the following policies:
. Online Safety
. Anti-bullying



Edleston Primary School Incident Record

Date Person completing form
Time Person contacted first
Location

Tick the relevant behaviour:

Physically Verbally Racial Gender Homophobic Transphobic Targeted Bullying
adgressive adgressive discriminatory discriminatory discriminatory discriminatory intimidation
language language language language

ABC of Behaviour

A  Antecedent

Wwhat is the context of the behaviour?

What is the child working with?

What are the adults in the room doing/saying?
What is the task?

Wwhat resources were or weren’t available?

What happened immediately before the behaviour?

B Behaviour
Wwhat exactly does the child do that is a concern?

C Consequences
Consider what happened after the incident

Tick whichever are completed:

o Reflection Time

o Restorative Conversation
completed by class staff

o Refer to Pastoral Team

o Parents informed

o Moved to another class/area

o SLT involved




Appendix A - POSITIVE HANDLING PLAN

Child’s Name:

‘ Date of Plan:

‘ Review Date:

What does the behaviour look like?

Stage 1

Anxiety Behaviours

Stage 2

Defensive Behaviours

Stage 3
Crisis Behaviours

What are common triggers?

De-escalation skills

Skill

try

avoid

Notes

Verbal advice and

Giving space

Reassurance

Controlled choices

Humour

Logical consequences

Planned ignoring

Time-out

Removing audience

Transfer adult

Success reminded

Supportive touch

Listening

Others

Diversions and distractions




Any medical conditions to be taken into account before using Physical interventions?

De-escalation skills

Intermediate try | avoid Notes

Friendly escort

Caring C Guide

Single elbow

Double elbow

Other

Who has been informed/Where has the incident been recorded?

Stage 4 Follow Up (Only after Stage 3 Crisis Behaviour). Ensurea SERIOUS INCIDENT
REPORT has been completed.

Teacher:

Parent/Carer:

Student:

Educational

Social
Services (if
applicable):

Headteacher:




Appendix B - PHYSICAL INTERVENTION & USE OF REASONABLE
FORCE POLICY

Key Points

1. Definitions

e Reasonableforce’ - actions involving a degree of physical contact with pupils; it
can be used to:

e Prevent pupil from hurting themselves or others, damaging property, or
causingdisorder

e ‘Force’ can mean guiding a pupil to safety, breaking up a fight, or restraining a
student to prevent violence or injury

e ‘Reasonableinthecircumstances’ means using no more force than is needed

e ‘Control’ is either passive — e.g. standing between pupils, or activee.g. leadinga
pupil by thearm out of a classroom

e ‘Restraint’ means to hold back physically or tobringa pupilunder control

2. The Legal Position

Who can use reasonable force?

All members of school staff have a legal power to use reasonable force, and it can
apply to other adults, e.g. unpaid volunteers or parents accompanying children on a
school trip.

Staff should use their professional judgement of each situation to decide to physically
intervene or not.

Staff should avoid causing injury, pain, or humiliation, but in some cases it may not be
possible. Schools do not require parental consent to use force on a pupil.

3. When can physical force be used?

Schools can usereasonable force to:
Remove disruptive pupils if they have refused to follow an instruction to leave
Prevent a pupil:
e Who disrupts a school event, trip, or visit
e leaving the classroom where this would risk their safety or disrupt others from
attacking someone
Restraina pupil at risko f harming themselves through physical outbursts

Schools cannot use force as a punishment — this is always unlawful.
The school willrecord all serious behaviour incidents on CPOMS and any restraints

using a Serious Incident Report (SIR form) which is locked in the filing cabinet in
the HT office.



Appendix C - EXPECTED BEHAVIOUR

Children who have transitioned into the school, between year groups or new joiners have
expectations, routines and expected behaviours shared with them.

Working together as a whole class
We would like the children to:

Listen toeach other andtotheteacher without interrupting

Follow directions thefirst time theyaregiven

Respond appropriately to one another and tothe teacher

Sit still when itishelpful todoso; move appropriately and for good reasons within
the classroom space

Be aware of andrespect other people’s personal space

Value other people’s views and be aware of everyone’s need for time tothink

Be alert and attentive

Respect the classroom environment

Respect other people’s belongings and work

Working together in groups
We would like children to:

Recoghise and value oneanother’s strengths

Support and encourage one another

Respect one another’s views

Be sensitive tooneanother’s feelings and needs

Concentrateand apply selves tothegiven task whether working independently or
with an adult, whether working within the classroom or in some other part of the
school building or grounds

Communicate quietly, clearly and effectively with one another

Allow everyone to contribute tothework of thegroup and to say what they want
to say, and encouraging constructive criticism

Try to sort out difficulties independently; seek support from and authorised adult if
attempts toresolve difficulties are ineffectual

Shareequipment

Care for equipment

Working alone
We would like children to:

Concentrate on the task given and complete it as well as possible
Work independently, without interrupting other people unnecessarily
Accept responsibility for individual behaviour and work

In the playground
We would like children to:

Respect the boundaries by playing on the playground, the all weather pitch, gym
equipment or the field,

If the field is wet, play on the playground

Recoghise the needs of different groups of children

Enjoy playing together, but not at the cost of someoneelse’s enjoyment Recognise
that someone may want tobe alone andrespect that

Find ways of including other people who may feel lonely

Establish therules of a game and ensurethat everyone playing knows therules



e Care for people if theyare hurt

e Listen to adults on duty: respond courteously and obediently

e End any game as soon as the bell goes, line up at the designhated place, in a quiet orderly
manner ready to return to the classroom

In the hall at lunch time
We would like children to:
e Walkintoandleave the hall quietly
e Sit wherethemid-day staffindicate Talk quietly
e Put upa hand ifhelp isneeded and wait patiently until a member of the midday staff is
at hand toattend them
e Demonstrate good manners
e Say ‘please’ and ‘thank you’ appropriately
e Use the crockery, cutlery and glassware correctly and carefully

In assembly
We would like children to:
e Enter andleave the hall quietly and in an orderly way
e Listen tothe music, toadults and to others attentively
¢ Respondappropriately with silence, comment, praise, laughter, action, or song

On trips or at competitive events
We would like children to:
e Be responsible for one another
e Be responsible for their own possessions
e Be aware of personal safety and that of others
e Be aware of representing the school
e Be aware of the needs of members of the general public
e Act courteously and speak politely
e Walk quietly Staytogether
e Acceptrules
e Encourage and support oneanother
e Respond quickly toinstructions

With visitors to the school
We would like children to:

e Notice whether or not an adult is authorised, either because the adult is
introduced tothem wearing a visitor’s badge or is accompanied by another
member of staff

e Be welcoming, courteous and helpful toany authorised visitor

e If someone is not authorised, attract the attention of a known adult to that fact

At other times
When children are on the school premises we would like to them to conform to our expectations
of their behaviour at all times, whoever is responsible for them. This means that they should:
e Be respectful towards all adults
e Be considerate towards
one another
e Take care of the
environment
e Leave equipment alone unless given specific permission touse it



Appendix D - De-escalation Script

An emotionally aroused child (angry or upset) may not be able to think calmly or logically
about what is happening.Their behaviour is giving us a message about how they feel.
To avoid the situation from escalating, we need to:

Acknowledge

Reassure
Direct

The following script can be used:

A: | cansee and hear that you are feeling upset right now.

(Mood match with your tone of voice, starting with a voice that is controlled, but
alsosounding emotionally charged. As they engage with you, model gaining control
and gradually bring your voice down.)

| would be upset too, if.............
(State what has happened to upset the child)

R:lIt’s OK to feel upset.

D: When you areready to...........
(State what it is they need to do)
| will know when you areready because.......

You may also go ontosay:
| heed you to be safe/ behave in a safe way.
| am going to do............. now, but | will check
to see if you are ready.

REMEMBER!
Say as little as possible!
BACK OFF —If possible!



Appendix E - Emotional Containment phrases

(Coded messages: | amtryingtounderstandyou, I’'m interested inyou, | canholdyour
emotions, I’'m invested in this relationship withyou, | cancontain how you arefeelingright
now, | canbear this with you)

It’s fine...
e.g. it’s fine, you don’t need to get upset, we can just can just go to ******gnd tell her that you
have forgotten your PE kit.

It’s not a problem...
e.g. It’s not a problem we can come back to that work and complete it during finishing off
time.

It’s ok...
e.g. It’s ok we all make mistakes, and that’s how we learn from them. If you just put a line
through it and write underneath it your teacher will know and they will understand.

You’re letting me know that...
e.d. You'’reletting me know that you are feeling angry because you were tackled
with the ball and you got pushed on the floor.

You’re telling methat...
e.d. You’re telling methat you aresadandfrustrated because you arefindingthe
work too hard and you don’t understand. When you’re ready we can look at it together.

It seems that...

e.g. It seems that you are finding it difficult to do your work at the moment. | would like
tounderstand why this | ssol canhelp you. (Provide the child with take up time if they
heed it by saying when you’re ready I'll be...)

You want me to know that...

e.d. You want me to know that you are feeling angry because you didn’t want to write those
sentences in your book. When you have donethosethreesentences you can play withthe
lego (Low stress level activity chosen using the first and then approach to their learning).

It feels like/as if...
e.g. It feels like/as if you might be feeling sad becauseyou didn’t get to give
mummy a cuddle before sh e left this morning?

Let’s sort it out/ do it together...
e.d. You’re telling methat it’s too hard, and that’s ok, let’s sort it out/do it together.

We can fix this...
e.d. We can fix this together. When you’reready you pick up the chairs and put the things
back in the bin, and | shall help you put the tables back.

You can do this | believe you can/in you.



e.d. you can do this, all you need to do is walk straight to **** to pick up the work, and we
will come straight backout to your workstation.

| can understand that...has upset you/made you feel...because you thought/felt.

e.d. | canunderstand that ******* has made you feel upset becauseyou thought you
were allowed to dgo out to play today, but you are not allowed too. It would be helpful to let
him know so he can talk to you about it. So, can you find the words to tell him or do you
want to do it together?

... need to keep you safe.
e.d. I'mstaying in here with you because | need to keep you safe. When you areready I’ll be over
here.

| understand you need some space. When you’re ready...
e.d. | understand that you need some space. When you’reready I’ll be over by the printer.

When you’reready we can talk about it, I’ll be...
e.d. when you’reready wecan talk about it, I’ll be by ******'s table sorting out the books.

Let’s think of a way you can let me know next time?
e.d. Let’s think of a way you can let me khow next time. Could you think of a word
you can useor could we make a card you could show me?

... we just need to keep you safe.
e.g. You can be angry, wejust need to keep you safe.

...It’s ok you’re safe.






Ready Respectful Safe
wz i:g\freez; Sigolzlaf: time. | |ye listen when others speak. We move around the school
eere prepZtred - Have We are kind and polite. in cltks.aﬁ? manner — ‘wonderful
. : We treat others as we want watking.
the right equipment for our to be treated We demonstrate ‘legendary
lessons. i lining up’
We respect difference. :
We show that we are ; ;
listening We are positive role \';\/e pfollow instructions to
. ee
We focus well in all our models. . <afe
lessons. We are good friends. " : ) ol 4
We try hard and do or best. We reSPeCt theproperty Of coi:{esc?t[eqUIPment sarelyan
our friends and our school. Y- .
We stay safe online.

Be Ready Be Respectful |Be Safe
Classroom Be ready to work Listen/follow directions |Keep hands and feet to
Have theright equipment [Take care of all property |yourself
Complete my work Use appropriate voice levelWait your turn Four
Do my best on the floor
Dining Room Stay seated Usea talking voice, don’t |Leavenotrace
shout Use good manners |Walk
Listen to adults Keep hands and feet to
yourself
Playground [Bringappropriateclothing Share equipment Use equipment correctly
for the weather Listentoothers Put the equipment away
Play in the correct area of when they talk to us when asked
the playground Use kind words and bea |Use kind hands and feet
Stop whenthe whistleis good friend Play games that are
blown/bell rings Help others if they need itjappropriate for school and
Lineup quietly when you [Be politeand remember the playground
are asked our manners Play carefully
Walit for the teacher and [Taketurns and play
show we are ready to cooperatively
learn
Ccorridors Travel with an inside voice Walk in singlefile
Friendly greetings Stay on the left
Bathroom Respect other’s privacy Flush the toilet
Leavethearea tidy, as you Wash your hands
would want to find it




Ready, Respectful and Safe
E%T Reminder
“I've noticed that — reminder of rule.
| need you to — relate to rule.
Do you remember .. .? — relate to positive behaviour

observed.
That's who | need to see today!”

A Warning

“I've explained that you're not — reminder of rule.
You know what the consequences are.
Think carefully about your next steps.”

A® & Last Chance

“This is your last chance to make the right choice.
You will have a time out.

You'll have to speak to me at . .. —state time.”

U@ Time Out

“You need some time out.”

w Repair — consequence if necessary




